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Internationalisation and International Students: Creating
an Internationalised Learning Context for International
Students’ Study Preparation via CMC
Ji Yong Park, Qeensland University of Technology, Queensland,
Australia
Abstract: Australian universities have been phenomenally internationalised because of significant
numbers of international students in their student cohorts. The international students make up 17.3
percent (OECD 2007) of all the university enrolment, and some universities have much more interna-
tional student enrolments than the average. From a truly internationalisation perspective, however,
there is far more demand of integration with Australian students and international students, the inter-
nationalising learning content and context. There have not been much discussion and effort of under-
standing and practicing of internationalising the learning context from international students’ cultural
background and internationalised learning environment. There are many factors which interfere with
internationalisation in the learning context such as English proficiency, culture difference and aca-
demic staff unawareness. This paper argues the concepts of cultural dimensions and the characteristics
of CMC (Computer-Mediated Communication) in a multicultural learning context of Australian
higher education. This paper aims to develop a framework of international students’ preparation
program for their Western university study based on technology-driven learning models, especially
targeting those students who have an Asian cultural background. The program is expected to help in-
ternational students bridge the gap of cultural differences and better preparation for their active par-
ticipation and engagement in a new learning environment in order to realise truly internationalisation
in Australian higher education.
Keywords: Internationalisation, International Students, Cultural Difference, Collaboration, Computer
Mediated Communication
Introduction
THE STATISTICS SHOW that over 90 percent international students in Australianeducation sectors are from Asian cultural background. Currently there are 133,000international students in Australian universities 2007 and this numbers will be doubled
up by 2025 according to IDP research (Rout 2007). From an international applicant’s
point of view, deciding factors of choosing to study in Australia are cost, safety, security,
an English speaking country, and lifecycle/culture (Kift et al. 2008, p. 11). Internationalisation
and globalisation, furthermore, have forced international higher education sectors to be in-
ternationalised in various aspects in terms of international collaborative research, student
exchange program, cooperative teaching project and online collaboration (Arkoudis 2006).
In the last few years, Australian universities have enhanced their entrance of English re-
quirements (IELTS score) for international students because they presume English standard
is vital to determine their successful completion of studies. Anecdotally, however, the aca-
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demic staff members have perceived that the enhanced English entrance for international
students does not improve their study capabilities and performance. ‘Research has consistently
shown that they [English scores] have limited power to predict academic success’
(O’Loughlin 2007). It implicates that there are more influential factors determining their
successful study and cultural adjustment. Many researchers have proved that the cultural
difference in learning context is the most important factor and is more than speaking in dif-
ferent languages (Owens 2008; Sawir et al. 2007; Arkoudis 2006; Hellstén and Prescott
2004; Wong 2004). Although Australian universities are providing international students
support services on campus and online, many international students have experienced diffi-
culty in obtaining the right information for study skills, relationship with academic staff,
collaboration, communication and human relationships in terms of cultural difference. Inter-
national students’ frustration, maladjustment and social and emotional isolation and loneliness
have occurred in their first 6 months in this new learning environment (Hellstén and Prescott
2004) and this could negatively and seriously affect their rest of study period and cultural
life.
Cultural Difference and Learning Environment
Apedagogical issue occurs in this circumstancewhere international students and local students
are less interacting with one another, and the learning contents have not developed by con-
sidering their interactions. As a result, the domestic students seem not to receive (or take)
any learning advantages in their studies from this multi-cultural mixture. In other words,
international students’ active participation and engagement into this new academic environ-
ment are greatly required not only for their successful studies but also for the students’
quality learning and internationalised learning experience.
In particular, Asian international students have a tendency to move around in groups be-
cause of their collectivist culture (Hofstede 1991). Conversely, this is a complaint from do-
mestic students that is one of reasons why they cannot approach to Asian international stu-
dents. Superficially, Australian learning context has already been internationalised bymixture
of multi background students in campus, classroom and society, but the reciprocal interactions
are limited and there have been limited institutional efforts to the extent that they help inter-
national students’ adjustment to the university rather than being geared toward achieving
and realising acculturation and internationalisation of learning. The cultural difference has
been seriously considered to be reflected on curriculum developments, teaching and learning
methodologies and graduate capabilities, yet these efforts having been made are to promote
the ‘simplistic notion of an East/West dichotomy’ (Pennycook 1996, p. 217) and to force
international students to adjust themselves to this new learning environment.
There are no arguments that international students should endeavour to learn new values
and cultures for their success learning and life in Australia, and the universities also provide
the relevant services. The multi-culturalised and internationalised learning environment,
conversely, signifies that significant changes of learning environment to domestic students
as well. As a result, it requires developing different forms of learning delivery and structure
to utilise this changed learning context, not unilateral adjustment, to be beneficial to both
domestic and international students. To do this, it is imperative for Australian universities
to investigate international students’ needs from the perspective of contextual and pedago-
gical benefits and services based on multi-culturalised and internationalised learning envir-
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onment rather than exploration of individualist-focused needs. In addition, the universities
should not overlook the facts that this new learning environment is also new to domestic
students and academic staff members, and should develop new values and vision based on
this changed learning environment and education climate.
Passivity which is easily found in those who have Asian cultural background often becomes
main obstacle for assimilating and acculturating international students (Smith 1999). Apart
from internationalising learning content and delivery, the support services for international
students in Australian universities have to moult so as to assure international students to be
able to engage and participate in this multi-culturalised and internationalised learning envir-
onment rather than individualist-driven support services. Although Australian universities
provide orientation programs for international students to familiarise them with various
supports and activities, and also provide the provision of new arrival services, personal
counselling, the structuring of social activities, and the support for student clubs and networks,
their collectivist culture and foreigner isolation could drive them to perceive that these services
are not directly related to their real problems. Western emphasis on learning objectives and
methods are working on a theoretical level because there is no bridge the gap between
Western and Eastern values in a real learning place (Smith 1999).
Consequently, Australian universities require looking at two facets of international student
education: 1) International students’ active participation and contribution to the new learning
environment, 2) internationalised learning contents and teaching methods based on under-
standing of multi-culturalised and internationalised learning environment. The first facet is
more invasive and proactive so as to prepare their active engagement and involvement in
the new learning environment rather than adjust themselves to theWestern values and ethics.
The second facet, on the other hand, requires continuous efforts and experiments for practical
development. The expectations through these two facets are that international students should
be able to more interact with domestic students and academic staff members inside and
outside the classrooms, and domestic students and academic staff members are also ready
to interact with international students in terms of the new graduate capabilities - internation-
alisation and globalisation.
Cultural Diversity and Computer-Mediated Communication
‘The true value of the collective is not its ability to go “meta” or to generate averages but
rather, quite the opposite, to connect strangers in a collective model that has the potential of
being intelligent’ (Biazi 2007, p. 5). In western higher education contexts, collaboration
based critical thinking has been adopted to facilitate learning and goal completion (Olivares
2005) that are ‘reflecting new values of contemporary organisations that flexibility, transfer-
able, affordability, creativity and collaboration’ (Limerick and Cunnington 1993, p. 9). In
collaborative projects, ‘the cultural variations in understanding of task sharing and context
affect the effectiveness of collaboration’ (Al-Huwail, Al-Sharhan and Al-Hunaiyyan 2007,
p. 65). These values can be effectively and efficiently achieved by using technology-based
learning. Computer-Mediated Communication (CMC) enables people to undertake new
forms of collaboration that people can easily organise and communicate in groups based on
a realisation of democratic values such as equality and autonomy (Biazi 2007). Zhang et al.
(2007) studied that group diversity may affect majority influence in a group decision marking
context. Based on 183 groups of USA and China students’ participation, the research showed
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that the national culture of group minorities has been significantly impacted by majority in-
fluence, and the use of CMC can reduce majority influence. In fact, international students
have a sense of confidence invoked by undertaking instructions through technology-based
learning in terms of reduction of the anxiety that they ‘enjoy the autonomy that the medium
gives them, freed from the constraint of real-time classroom interaction where poor listening
skills or vocabulary may slow them down or leave them far behind the thrust of the lesson’
(Brookes and Maizey 2005, n.p.).
Pfeil et al. (2008) explored the relationship between national culture and CMC through
analysis of a same keyword search inWikipedia on four languages: French, German, Japanese,
and Dutch. They found there are significantly different in their usages of Wikipedia in ac-
cordance with Hofstede’s cultural dimension model (Power Distance, Collectivism versus
Individualism, Femininity versus Masculinity, and Uncertainty avoidance). For reference,
Wiki technology allows users to create, edit, and distribute content through a web browser.
Every user can be an author and can also change text written by others. Wikipedia, the most
widely-known wiki site, is an open-source, multi-language encyclopaedia run by the Wiki-
media Foundation since 15th January 2001.
Power Distance
Power Distance is ‘the extent to which the less powerful members of institutions and organ-
isations within a country and accept that power is distributed unequally’ (Hofstede 1991, p.
28). Countries in a higher power distance have a larger inequality in the distribution of power
and wealth among their members (Pefeil et al. 2008, n.p.). The distance between subordinates
and leaders is smaller and consultation among them is common (Hofstede 1991). In collab-
orative works, articulation of members’ roles and equal distribution of tasks could encourage
team members’ communication.
Collectivism versus Individualism
The Collectivism versus Individualism dimension describes the extent to which members
of a culture rely on and have allegiance to either their self or the group (Hofstede, 1991).
‘Individualism pertains to societies in which the ties between individuals are loose: Everyone
is expected to look after himself or herself and his or her immediate family.’ In contrast,
‘Collectivism pertains to societies in which people from birth onwards are integrated into
strong, cohesive in-groups, which throughout people’s lifetime continue to protect them in
exchange for unquestioning loyalty’ (Hofstede, 1991, p. 51). In countries with a low Indi-
vidualism, social order is community driven rather than self-actualization and freedom, so
the group protects members in exchange for loyalty and harmony, and consensus within a
group are valued (Hofstede 1991). In collaborative works, individual roles and collective
outcomes are required to appropriately address in terms of balance individualism and collect-
ivism, so it maximises the outcome based on collaborative individualism.
Femininity versus Masculinity
The Masculinity pertains to societies in which social gender roles are clearly distinct
whereas Femininity does social gender roles overlap (Hofstede, 1991, p. 82 - 83). In countries
with a high masculinity, it is valued to be assertive, tough, ambitious and successful, while,
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with a lowmasculinity (or a high femininity), relationships with other people and the preser-
vation of the environment are important (Hofstede 1991). In collaborative works, a hetero-
geneous team based on mixed genders and cultural differences is critically important in
achieving the outcomes with broad and deep perspectives rather than those in a homogeneous
team.
Uncertainty Avoidance
Uncertainty Avoidance describes the extent to which people feel anxious or uneasy in unfa-
miliar or unpredictable situations. When uncertainty avoidance is high, it needs a structure,
strict rules and a belief in an absolute truth to avoid ambiguous situations (Hofstede, 1991).
In countries with a lower Uncertainty Avoidance, it demands members’ tolerance towards
different and unfamiliar situations rather than creates structure, precision and punctuality.
In collaborative works, it is good to indicate possible uncertainties while they are undertaking
a group work, so let members identify the uncertainties and cope with them. Otherwise, it
is also good to ask members to reflect their performance at the end of each stage to cope
with future uncertainties by themselves.
Considering the concept of multi-culturalised and internationalised learning environment
introduced in the previous section, Pfeil et al. research suggests an important concept and
direction in terms of development of online based international student preparation program
that is to create an appropriate collaboration framework based on CMC that will benefit to
both domestic and international students and for achieving truly internationalisation.
International Students’ Preparation and CMC
Many surveys have reported that most international students have difficulty adjusting
themselves in the new learning environment. For example, Sawir et al. (2007) asked 200
international students with the following question, ‘Have you experienced periods of
loneliness of isolation?’ 65% (67% of women and 62% of men) answered ‘Yes’. The
loneliness is derived from deficits in social networks and the loss of belong to group. The
survey results, conducted by OECD, Australia national wide and QUT surveys on 2006 and
2007, show that ‘a high rate of satisfaction for the education experience, but integration with
Australian students and employment in Australia needs improving’ (p. 9). According to the
Queensland University of Technology (QUT) First Year Experience Survey, international
students experience more cultural adjustment difficulties (transition to QUT) during their
studies than domestic students, and they have less sense of belonging at QUT. These results
reflect their cultural difference that collectivists transitioning to individualist learning context
should be huge cultural changes that, in general, collectivists value community and a sense
of belonging. In fact, international students encounter ‘problems to do with initiation into
their course, participating successfully in aWestern academic environment, English language
skills and engaging comfortably with the rest of the University community’ (Arkoudis 2006,
p. 6). Furthermore, the loss of the interactions and communications with local people and
students increase their emotional loneliness and, as a result, it negatively affects their personal,
social and cultural adjustment and acculturation. Weiss (1973) distinguished emotional
loneliness and social loneliness. Emotional loneliness results from the loss of a truly intimate
time; while social loneliness from a lack of an engaging social network with peers. The social
79
JI YONG PARK
loneliness is characterised by boredom and a sense of exclusion. The remedy is integration
into an existing or newly formed social network. Richardson (2007) also points out two
contradictory policies of Australian universities towards international students. Although
international students substantially support the teaching of domestic students and academics
research, ‘they are failing to incorporate international students fully into the local student
community and are unable to meet all of their expectations and demands’ (p. 1)
‘A threshold concept can be considered as akin to a portal, opening up a new and previously
inaccessible way of thinking about something’ (Meyer and Land 2003, p. 1). The threshold
concept requires reinterpreting and transforming learning subjects or a discipline from their
point of view and their languages in order to help them readjust themselves in a new learning
environment. The threshold concept suggests ‘development of a real sense of integration
and synthesis of factual, conceptual and theoretical material’ (Bradbeer, J. 2006, p. 16). The
threshold concept requires understanding the context where the students are and developing
conceptions and experiences to help students where they will work. Therefore, it is more
likely to design a student experience for their new adjustment and fitness into the new context
and environment in terms of participation in and engagement of the internationalised learning
environment. The threshold concept strongly supports necessity and inevitability of develop-
ment of an international student preparation to the new learning environment and it should
shape out more than individual-focused support services.
On the other hand, there have been many successes and experiments that use CMC to
encourage international students and introvert students to actively participate in their project
and activities (Park 2008). Introverted students are independent and idea-oriented; they thrive
in their own inner world; while international students have tendency not to speak openly,
but they are more confident in online learning environment because of faceless and asyn-
chronous communication. Apparently, CMC based learning allows those students to have
more time to prepare for their participation and engagement. Brookes and Maizey (2005),
furthermore, report that Asian international students are often more capable of manipulating
the technology than teachers. Brookes and Maizey (2005, n.p.) assert that ‘it is important
for international students grappling with limited language proficiency to be given opportun-
ities to exhibit their technical prowess in a supportive environment’. CMC based learning
provides some opportunity for international students in terms of their active participation
and engagement in learning, it
• takes enough time for preparing communication,
• is not face-to-face interaction, so less fear of talking to natives,
• provides availability of customisable formats of media, so it enriches their interactive
communications, and
• allows to see other international students, especially those who have a similar cultural
background that psychologically support their collectivist culture
Types of Media for International Students’ Learning
Hall (1976)’s concept of High-Context Culture (HCC) and Low-Context Culture (LCC) also
support that CMC based learning could be effective for international students’ academic
achievement and acculturation. HCC and LCC refer to the amount of information inherent
in communicative context. While HCC has more information in context rather than commu-
80
THE INTERNATIONAL JOURNAL OF DIVERSITY IN ORGANISATIONS,
COMMUNITIES AND NATIONS
nication medium, LCC delivers information in explicit style such as documents. As Asian
culture is pertinent to HCC, Asian international students’ participation and engagement in
Western face-to-face classrooms without any preparation could increase their difficulty in
acquiring Western education values and customs and contributing to internationalisation of
learning.
With including the Hofstede’s cultural dimensions and the characteristics of CMC, Hall’s
HCC and LCC could suggest what would be suitable media formats of content delivery and
learning instructions for development of Asian international students’ preparation program.
Based on understanding of the cultural characteristics of most Asian international students;
cultures of HCC, high Power distance, High collectivism, moderate femininity, high Uncer-
tainty avoidance and high Long-term orientation, the following table presents the learning
components with its appropriate format of a CMC learning environment for a preparation
program for international students.
Table 1: A Learning Model for Asian International Students’ Preparation Program
DescriptionsComponents
Clear objectives and outcomes, Case studies and examplesContent develop-
ment
Content
Objectives or expectations, Main content, Key messages
or Summary
Content structure
Visual materials such as video podcast and captions plus
papers
Content delivery
Structured instructor’s supervision and moderationInstructionInstructor
Task and activity related communication structureCommunication
Communication rules and methods with instructorInteractionStudents
Collaboration structure, rules and methods with other stu-
dents and instructor
Communication
Mixed of group tasks and individual activities and specific
marking criteria sheet provided
AssessmentAssessment
Content Development
In HCC, often essential information is embedded in the context and it reveals through the
content of the conversation (Kim et al. 2003). As Asian international students mainly in
HCC, Collectivism and Long-term orientation, it requires the content to be more practical
and procedure driven, the contentmay require beingmore informative and descriptive focused.
Content Structure
As high Power distance and collectivism in HCC tends to have centralised and exhibit tall
hierarchies in organisations that the content structure requires to be high structured and divided
into each section with highlighting key questions, issues and summaries. The learning content,
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for example, has to be conceptually mapping out and divided into sub contents in relation
to what students have to pay attention to and take an action.
Content Delivery Formats
As English is the second or third language for international students, video or audio formats
are mostly welcomed andmake them confidence because they can review points of the lecture
any time (Arkoudis 2006). However, HCC and moderate Femininity suggest visual formats
such as video clips with captions are more preferable and favourable because visual formats
are appealing to their cultures.
Instructor
Owens (2008) asserts that collectivist students benefit significantly from personal relationships
with their teachers that ‘The quality of the teacher-learner relationship has been identified
as one of the most important elements affecting the ability of collectivist students to “fit in”
to individualist study frameworks.’ One-to-one consultation or a personal connection with
the teacher is more demanded and significantly important to collectivist students (Owens
2008,Wong 2004 and Halagao 2004). Therefore, instructors have to be aware that interaction
and communication with international students have to be structured and prearranged for
their better performances. As Owens (2008) suggested, for example, to encourage interna-
tional students to participate in Western methods of argument, teachers ‘need to identify
ways to make these methods explicit and to create opportunities for students to rehearse such
argument in low risk activities and contexts.’
Students
For collectivist students, teachers and institutions are required to arrange more one-to-one
and small group contexts to facilitate their adjustment and adaptation to this individualist
study environment (Owens 2008). Owens also argues that teaching strategies and activities
for collectivist students should be based on clarification and justification of critical thinking
processes. In collectivist culture, students’ learning motivation is more likely to occur in
group achievement rather than personal achievement and they pay attention to relationships
in context rather than truths and findings. Therefore, being a participant in their learning can
be identified by knowing the ways of contribution to group rather than being an active parti-
cipant as an individual. This implies instructors are required to provide collaboration structure
and clear guideline for international students to in terms of articulation of both group activ-
ities and individual activities in a collectivism individualist learning environment.
Assessments
As suggested above, collaboration in mixture of cultural background is an ideal form of
learning for both local and international student. Although students resist initially forming
of their group with cross-cultural backgrounds, but they recognise benefits of collaboration
in a mixed cultural group (Ward 2001). Ward (2001) defines three benefits from cooperative
learning in cross-culture groups is that it 1) produces higher levels of academic achievement,
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2) enhances cross-ethnic friendships and 3) extends to other social activities. These benefits
meet the concept of internationalising learning as well as a graduate capability of global
leadership.
In collectivism, high power distance, long-term orientation cultures and HCC students’
attitudes to assessment tend to value morality and harmony as a member of a class rather
than justice and fairness. In other words, more values of assessment are placed on the devel-
opment process of assignments and communications with groupmembers and teachers rather
than outcomes and achievements. Therefore it is important for them to be given regular
consultation and supervision while committing the assignments. In addition, as the collect-
ivist more concern about other students’ performance and relationships, knowing the assess-
ment results of the whole class as a graph form is vital for their sense of belongings and then
the assessment process can be perceived as more official and significant.
Pre-arrival Online Preparation Program for International Students
Based on the aforementioned arguments, a conceptual model of a pre-arrival online prepar-
ation program for international students can be proposed that the program is targeting a
group of international students from an international institution having an academic pathway
agreement with Australian universities or from an agency sendingmulti-individual applicants.
The program is a contextualised learning model that the targeted (or enrolled) international
applicants (students) are expected to conduct the learning modules in terms of cultural di-
versity and study skills before they arrive in Australia. The program provides highly inter-
active and online cultural diversity in the form of a web page. The program covers a broad
range of subjects related to the international students’ future learning at Australian universities.
The instructor is expected to facilitate their active participation and engagement via an
asynchronous discussion board and the applicants will be encouraged to participate in this
learning program through various media.
The Objectives of the Pre-arrival Preparation Program
• The program can be delivered as a compulsory unit that an overseas institutions or agency
should arrange a certain period time for their students to complete this unit before coming
to Australia. It can be included in their main curriculum or can be provided as an addi-
tional unit.
• The teaching staff members of the international institution or agency staff can engage
in the program, so the students and staff can share Australian education values and culture.
• The program helps them to prepare their overseas studies from their emotional, psycho-
logical, cultural perspectives.
• From an internationalisation perspective, the program can build more reliance and con-
fidence with the international institutions or agencies to the extent that Australian univer-
sities look after their prospective international students.
• Through the program operations, the outcomes such as participant feedback and obser-
vation reports should be useful for developing marketing strategies, professional devel-
opment workshops for academic staff and internationalising learning content.
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Delivery Model via Blackboard
• The Blackboard is an appropriate application to deliver the pre-arrival preparation program
in terms of functional efficiency as well as cost-effectiveness
• Video and audio podcasting based content formats will encourage students to download
and watch (or listen) it repetitively until they understood and trigger to further commu-
nication and interaction between tutor and students and between students and students.
• Asynchronous discussion board will be maintained and moderated by an appointed in-
structor. Many researchers have shown that international students prefer to use asynchron-
ous discussion board, but in reality, their participation seldom takes place due to their
lack of self-confidence and less encouragement from academic staff.
• Attendance check via discussion board needs to be carried out in order to encourage
students’ participation and continuous learning.
• Individual assessment such as writing a short essay can be conducted via discussion
board and Gradebook. On the other hand, group assessment such as a project research
can be conducted via Group pages. Written feedback for the assessment should be
provided for students’ self-reflection.
• Staff introduction has to include his/her portrait shots and biography (or video greeting
if applicable).
Conclusion
As collectivistic culture makes individuals reliefs and security when they are aggregated
with same nationality people, build a group of students who have a same goal will help a lot
in terms of their emotional safe and affective sound. In reality, many individual applicants
spend most time to find needed information via their personal network and internet search,
most of them have difficulty in finding valuable information. Agents and websites present
quite generic information which is hardly regarded as necessary information for their future
studies and cultural adjustment to the extent that they are mostly superficial and fragmented
information with individualist driven forms and deliveries, so that many international students
are much likely to rely on experienced persons’ speeches. It is not too much to say that
prospective international students’ preparation should provide no more than searching gen-
eric and fragmented data for their study and living.
This paper proposed a pre-arrival online preparation program for international students
based on understandings of cultural difference, CMC and international students’ needs and
the program is expected to offer a certain period of time before commencing their study.
Although Australian universities provide quality support services for international students,
they work on a theoretical level because of inappropriate viewpoint – individualist driven
rather than the concept of internationalisation and collectivist culture, and insufficient under-
standing of CMC as a means for effective learning and acculturation. The program are ex-
pected to cover authentic issues and provide real interactions in relation to their future studies
and living that could lay the foundations for truly internationalisation of Australian univer-
sities as well as their cultural adjustment in a new learning.
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